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This research was a classroom action research. It was aimed to explain 
whether POSSE strategy could improve students‟ comprehension in 
reading recount text at grade X of SMAN 5 Bengkulu Selatan in the 
2015/2016 academic year. The subjects of this research were 35 students 
which consisted of 10 females and 25 males. The instruments were 
reading test, students‟ observation checklist, teacher‟s observation 
checklist, and questionairre. The research was conducted in two cycles, 
which included plan, action, observation, and reflection. The evaluation 
test was administered at the end of each cycle. The result of the research 
was as follows. There was continual improvement of students‟ mean score 
from baseline to cycle 1 and to cycle 2. It was proved by the students‟ 
mean score in baseline data (65.54) which increased to 70.45 in cycle 1 
then to 80.31 in cycle 2. Meanwhile the students who passed minimum 
mastery criterion increased from 28.57% in baseline data to 54.28% in 
cycle 1, and to 80.00% in cycle 2. To conclude, POSSE strategy was 
effective to improve students‟ reading comprehension. Also, the students‟ 
responses were generally positive toward the implementation of POSSE 
strategy at grade X SMAN 5 Bengkulu Selatan. It is recommended that 
English teachers apply POSSE strategy as one of the alternative ways to 
improve students‟ reading comprehension and to improve students‟ 
academic achievement.  
 









Arlin Gustina. 2017. Penerapan strategi POSSE (Menebak, 
mengorganisasikan, mencari lebih lanjut, merangkum, mengevaluasi) 
untuk meningkatkan pemahaman membaca siswa pada teks Recount Text  
(sebuah penelitian tindakan kelas pada kelas X of SMAN 5 Bengkulu 




Penelitian ini adalah penelitian tindakan kelas. Penelitian ini bertujuan 
untuk menjelaskan POSSE strategi dalam meningkatkan kemampuan 
membaca teks recount pada kelas X SMAN 5 Bengkulu Selatan pada 
tahun ajaran 2015/2016. Subjek penelitian ini adalah 35 siswa yang terdiri 
atas 10 lelaki dan 25 perempuan. Instrumen penelitian ini, yaitu tes 
membaca, ceklis observasi, dan angket. Penelitian ini dilaksanakan dalam 
dua siklus dan diberikan tes pada akhir siklus. Hasil penelitian ini, yaitu  
ada peningkatan secara terus menerus pada nilai rata-rata siswa dari 
penelitian awal ke siklus satu dan ke siklus 2. Itu terbukti bahwa rata-rata 
pada penelitian awal yaitu 65.54, meningkat menjadi 70.45 di siklus 1 
kemudian 80.31 di siklus 2. Siswa yang melewati nilai KKM meningkat dari 
28.57% di penelitian awal menjadi 54.28% di siklus 1, dan ke 80.00% di 
siklus 2. Kesimpulan, strategi POSSE efektif untuk meningkatkan 
kemampuan membaca siswa. Pada umumnya respon siswa terhadap 
strategi POSSE pada kelas X SMAN 5 Bengkulu Selatan positif. Sebagai 
saran, guru bahasa Inggris dapat menerapkan startegi POSSE sebagai 
cara alternatif untuk meningkatkan kemampuan membaca dan 
meningkatkan penacapaian akademik siswa. 
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The researcher explained the background of the problem. This 
chapter is also mentioned the research problems and the objective of the 
research.  
A. Background 
Reading is a very important skill that must be mastered by students 
of senior high school because reading can make them get an information 
from what they read, and information from a text, it needs a thinking 
process in order to be able to reach the comprehension.Nunan (2003) 
states that reading is a fluent process of readers combining information 
from a text and their own background knowledge to build meaning. But 
some of people argue that reading some article or textbook is easy but 
reading with comprehension is more difficult. Actually, reading skill is very 
important for students such as ; the students can get information from they 
read, the students can add their knowledge, students can enlarge the way 
of their thinking by reading any text. So the students should have skill in 
reading to add their information and enrich their knowledge. 
Reading comprehension is the core of the reading activity. By 
having comprehension, students are able to make sense what the texts tell 
about. Reading comprehension as the process of simultaneously 
extracting and constructing meaning through interaction and involvement 
with written language (Catherine, 2002). They can also catch the general 
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or detail information what the questions ask the students. Therefore, 
comprehension is the purpose of reading. 
In preparing the students to have good ability in reading, teachers 
are demanded to be creative in using the variety of ways in teaching 
reading. Using interesting strategy in teaching reading will make students 
become motivated and active in learning process. Also teaching reading is 
prepared to make the students reach good comprehension of the lesson 
which is being taught. The goal of teaching reading is how to make 
students understand what they have read. Because of this case, reading is 
one activity of language skills that should be acquired by the students 
Nowadays, English teaching-learning processes of senior high 
school have been using genre-based approach. This approach requires 
students to learn based on texts-oriented. The texts are classified into two 
kinds of text based on standard of competence and basic competence of 
senior high school. The first one is genre text. They are narrative text, 
recount text, descriptive text, report tex, and procedure text. The next one 
is functional text. They are caution, notice, warning, greeting card, letter, 
label, short message, advertisement, announcement, and invitation. 
Each text has a different purpose and function in use. It is based on 
the context in which the text is created. By understanding it, students can 
use the text to communicate their ideas. These two aspects are 
represented into the language that is used. In addition, they can also 
recognize the language features in each text.Thus, they can comprehend 
the texts easily after knowing the patterns of texts. For example, recount 
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texts have some characteristics such as using simple past, using 
chronologically time, and retelling past events. 
According to Knaap (2005) recount text, basically it is written out to 
make a report about an experience of a series of related event. A recount 
is written out to inform an event or to entertain people. Recount Text is a 
text which has function as for telling an incident in the past.  Recount is to 
tell “what happened”. A recount text has a social function. The purpose of 
a social function is to retell an event with a purpose to inform or entertain 
the readers (Sanggam, 2008). Recount tells a series of events and 
evaluate their significance in some way. It is also to give audience a 
descriptions of what occurred and when it occurred. Recoun ttext has 
expression of attitude and feeling.. 
However, based on the researcher‟s teaching experience, many  
students faced difficulties to make sense English texts. They cannot 
recognize the pattern of the text that make them difficult to comprehend 
the text. The texts are usually constructed in topics, main ideas, 
references, sequences etc. They usually neglect the patterns of text 
organization. Therefore, they often miss the information of the texts. 
Students often neglect a pattern organization of text. Each text is 
constructed by a pattern that can be used to comprehend it. The patterns 
are such as listing, sequence, comparison and contrast, cause and effect, 
description, and problem and solution. Students also feel bored and get 
difficulties to understand certain texts. They usually read the whole text, 
but they do not care about the patterns organization of texts. It makes 
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them difficult to find the information of the paragraphs well. Moreover, 
when they are required to find specific information, they often make  
mistakes.  
In preliminary reseach the writer made an interview to the English 
teachers. From the result  of the interview, it revealed that the eighth grade 
of senior high school students had a problem in reading. When the writer 
asked about the students‟ reading ability, the teacher said that the 
students are weak in reading comprehension. From the pre observation 
and interview done in pre–research, the researcher found the fact that the 
eighth grade of senior high school students of SMAN 5 Bengkulu Selatan 
had a problem with reading that was the students‟ reading comprehension 
was still low. It could be seen from the students‟ achievement reading 
scores. There were some facts that indicated the problem. First, students‟ 
interest of reading was still low. Second, students had difficulties in 
understanding the text. They got  difficulties in understanding sentences, 
finding the meaning of the sentences or only understood the broad outline 
of the text . The students needed a lot of time in understanding the text, 
they did not use chance to read English text either at home or in English 
lesson. Finally, the students had difficulties in doing exercises. Those all 
made their achievement became low and caused failure in teaching and 
learning process. 
In teaching reading there are many strategies which can be applied 
by teachers. The strategies of teaching reading are very important to 
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improve teaching in learning process of English in classroom in order to be 
effective anf efficient. 
Shortly, English teachers should be creative in developing their 
teaching learning process to create good atmosphere to improve the 
students „ reading skill and to make English lesson more exciting. For this 
reason, the teacher should be more creative to choose effective strategy 
which is interesting for their students. One of effective strategies which 
assumed by the researcher is POSSE strategy. 
POSSE strategy is a reading comprehension strategy that 
combines text structure mapping, activation of prior knowledge and 
reciprocal teaching. Westwood (2008) states POSSE strategy is designed 
to activate student‟s prior knowledge about the topic and to link it with new 
information contained in the text. The five letters in the acronym of POSSE 
strategy is stand for Predict, Organize, Search, Summarize, Evaluate. 
Based on background above, the research needed to conduct a 
research entitled, “The Implementation of POSSE Strategy to Improve 
Students' Reading Comprehension of Recount Text (a classroom action 
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Proposed Study: (Gustina, 2016) 
The implementation POSSE strategy in 
improving students‟ reading comprehension 
Design: 
Classroom Action Research 
Subject: 
SMAN 5 Bengkulu Selatan 
Figure 1. Road Map leading to the Study 




B. Identification of Problem 
Reading comprehension is the important skill in english learning, 
because from reading students can get more information, but there are 
some problems that can be identified in reading comprehension such as, 
students are difficult to find main ideas, keys concepts, and details of a 
reading, students also confuse about  target, reduce and dismiss the 
needed information from a text and are still low in reading comprehension. 
C. Limitation of Problem 
This research was limited on the implementation of POSSE strategy 
to improve students' reading comprehension of recount text at grade 
eighth students of SMAN 5 bengkulu selatan in academic year 2015/2016. 
D. Research Question 
Based on the problem above, the research question can be 
formulated as follow :  
1. How was POSSE  strategy implemented to improve students‟ 
reading comprehension of recount text at grade tenth SMAN 5 
Bengkulu Selatan? 
2. What were students‟ responses about the implementation of 
POSSE strategy? 
E. Objective of the Research 
The objective of this research was to know the implementation of 
POSSE strategy to improve students‟ reading comprehension of recount 




F. Significance of Study 
1. Theoretically significance 
The significance is to help the researcher  find out the alternative 
way of teaching reading, especially recount and to produce the 
relevant and valid knowledge for their class to improve their teching. 
Students get the case of organizing ideas or the information they have 
a coherent into a recount text and in accordance with the generic 
structure of the text. Teachers know exactly the needs and problem 
faced by English lnguage learning by students. Futhermore, they can 
provide appropriate measures to overcome them. 
2. Practically significance 
It can be used as a model to improve the students‟ ability in 
reading comprehension of recount text, and it may guide, help and 
encourage students to express their ideas, opinion, and thought into 
paper. 
G. Definition of Keys Term 
The definition of key terms based on the title about are: 
a. Students‟ Reading comprehension  
Students‟ reading comprehension refers to the students‟ ability to 
read text, process it and understand its meaning. In this study, 
students‟ reading comprehension refers to the score that the 





b. POSSE strategy  
POSSE strategy is a multistep teaching strategy that not only 
assists students in activating the prior knowledge, but also 
encourages them to organize their existing knowledge and 
structure, and then summarize and elaborate on the connections 
between what they already knew and what they have learned. 
c. Students‟ response 
Students‟ response refers to the caption that the students chose 




















This chapter will discuss about some theories and previous 
research findings related to this research. The concept of reading 
comprehension and POSSE strategy will be explained more. 
A. Definition of Reading 
Reading is one of skills in English to make people get an 
information from what they read, and information from a text, it needs a 
thinking process in order to be able to reach the comprehension. But some 
of people argue that reading some article or textbook is easy but read with 
comprehension is more difficult. Actually, according to Nunan (2003) 
reading skill is very important for students such as ; the students can get 
information from they read, the students can add their knowledge, 
students can enlarge the way of their thinking by reading any text. So the 
students should have skill in reading to add their information and enrich 
their knowledge. 
To prepare  the students for having good ability in reading, teachers 
are demanded to be creative in using the variety of ways in teaching 
reading. Using interesting strategy in teaching reading will make students 
become motivated and active in learning process. Also teaching reading is 
prepared to make the students reach good comprehension of the lesson 
which is being taught. The goal of teaching reading is how to make 
students understand what they have read. Because of this case, reading is 
one activity of language skills that should be acquired by the students. 
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Furthermore, in School Based Curriculum (SBC) – Kurikulum 
Tingkat Satuan Pendidikan 2006, students demanded to comprehend 
several types of the text that related to genre based approach, such as 
narrative, descriptive, recount, procedure, report, analytical exposition 
spoof and so forth. Especially for the second grade of Senior High School, 
the standard,competence stated that the students should be able to 
respond only three types of the text they are descriptive, narrative and 
recount texts. It means that the students are expected to understand those 
types of text in order to achieve the level of comprehension (Desti, 2008). 
Reading is one of the important skills which should be achieved in 
learning English. According to Nunan (2003), there are some definitions of 
reading which are mentioned by the experts. Reading is a fluent process 
of readers combining information from a text and their own background 
knowledge to build meaning. In this case, the readers take the meaning 
from the text by combining information existed in the text and their 
experienced knowledge. In other words, it can be said that there is a 
correlation between the text and readers‟ background knowledge for 
understanding the meaning of the text read. 
Reading as the process of obtaining or constructing meaning from a 
word or cluster of words.(Seyler, 2004). It means that, reading is a process 
in which the readers get the meaning from the words which they read. In 
addition, the readers can generate the idea from the certain words in the 
text. So, in reading the readers should be active participants in catching 
the meaning from the text.  
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Based on the statements of some experts above, it can be 
concluded that reading is an activity of communication process between 
the readers and written words for getting the ideas or information and 
derives meaning based on their own background knowledge. Based on 
the reading process, readers are hoped to get the understanding of the 
information which is talking in the text. The aim of reading is getting the 
comprehension of all information existed in the text read. 
B. Types of Reading 
1. Extensive Reading 
Extensive reading is a form of reading instruction. Its definition and 
purpose are expressed as follows: „„Extensive reading means reading in 
quantity and in order to gain a general understanding of what is read. It is 
intended to develop good reading habits, to build up knowledge of 
vocabulary and structure, and to encourage a liking for reading (Richards 
and Schmidt, 2003),  Although there are various ways of implementing 
extensive reading in educational settings, the top ten principles provide a 
good guideline for conceptualizing extensive reading in a teaching/learning 
process.” 1) The reading material is easy. 2) A variety of reading material 
on a wide range of topics must be available. 3) Learners choose what they 
want to read. 4) Learners read as much as possible. 5) The purpose of 
reading is usually related to pleasure, information and general 
understanding. 6) Reading is its own reward. 7) Reading speed is usually 
faster rather than slower. 8) Reading is individual and silent. 9) Teachers 
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orient and guide their students. 10) The teacher is a role model of a 
reader. 
The primary characteristic of extensive reading is, as the name 
implies, the large amount of reading compared with the amount that 
readers would read in different types of reading programmes (e.g., 
intensive reading). There is no absolute criterion for deciding how much 
reading is regarded as „„extensive”.  
2. Intensive Reading 
In reading comprehension there are many ways of how to improve 
reading skill. Intensive reading activity is one of the effective ways that can 
be used in reading passage. This reading activity is one of the way to 
appear and develop reading ability critically. 
Catherine (2002) states that reading activity involves one or more 
purposes, some operations to process the text at hand, and the 
consequences of performing the activity. Prior to reading, a reader has a 
purpose, which can be either externally imposed (e.g., completing a class 
assignment) or internally generated (wanting to program a VCR). The 
purpose is influenced by a cluster of motivational variables, including 
interest and prior knowledge. The initial purposes can change as the 
reader reads.  
That is a reader might encounter information that raises new 
questions that make the original purpose either incomplete or irrelevant. 
Intensive reading activity is a usual classroom-oriented activity in which 
students focus on the linguistic or semantic detail of the passage. 
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Intensive reading calls students‟ attention to grammatical form, discourse 
makers, and other surface structure details for the purpose or 
understanding literal meaning, implication, rhetorical, relationship and the 
like.  
Intensive reading is related to further progress in language learning 
under the teacher's guidance (Brown and Doughlas, 2002). Intensive 
reading will provide a basis for explaining difficulties of structure and for 
extending knowledge of vocabulary and idioms. It will also provide material 
for developing greater control of the language in speech and writing. 
Intensive reading material will be the basis for classroom activity. It will not 
only be read but will be discussed in detail in the target language, 
sometimes analyzed and used as a basis for writing exercises. 
At this stage, some teachers fall into the monotonous pattern of 
setting a section of reading material for homework preparation every night. 
Then they begin the lesson each day by asking student to translate what 
they have prepared, sentence by sentence around the class. Intensive 
reading is text reading or passage reading. In this reading the learners 
read the text to get knowledge or analysis. The goal of this reading is to 
read shorter text. This reading is carried out to get specific information. 
There are few characteristics of intensive reading are as follows:  
1)this reading helps learner to develop active vocabulary; 2) teacher plays 
main role in this reading; 3) linguistics items are developed; 4) this reading 
aims at active use of language. 
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Intensive reading is basically and essentially reading for 
information. Thus, through the act of intensive reading the students are 
surely hoped to find out something new in order to do something with the 
information they got from the reading text. 
C. Teaching Reading 
There are many explanation of teaching reading. In this part the 
writer quotes three definition of teaching reading. Teaching reading 
comprehension is instruction as something to help a teacher in helping 
students to acquire the ability to understand the printed material. Thought 
reading, readers will be able to get information that they need. It means 
that there are interactions between the teachers and students. The 
teacher guides the students to catch up the ideas in the text by using 
specific reading strategies. Indirectly, the teacher has invited students to 
get comprehension of what they are reading. 
According to Davies and Eric (2000), there are three activities which 
are generally recommended in order to make teaching reading more 
realisticand interesting. They are pre-reading activity, whilst-reading 
activity and post-reading activity. 
1. Pre-reading activity 
This activity is done to prepare the students for what they are 
going to read by exploring their knowledge about the material which 





2. Whilst-reading activity 
Whilst-reading activity includes the teacher guidance for the 
students during reading. this is the core activity in teaching reading. 
3. Post-reading activity 
This is the final activity in teaching reading. in this activity, the 
teacher helps the students to connect what they have read with their 
own ideas or experience. It is purposed to make them are able to get 
the conclusion of the text and ask them to make a relationship between 
the content of the text with their own knowledge. 
These activities will help the students to increase their 
comprehension well. Because the teacher helps them to comprehend the 
text more and gives the chances for the students to discuss about their 
difficulties in understanding the text. Thus, by doing this activity, students 
can enrich and build their own knowledge based on the reading process. 
Based on the explanation above, the writer conclude in teaching 
reading there are several stages which help the students to improve their 
reading ability. They are : pre-reading activity, whilst-reading activity and 
post-reading activity. At pre-reading stage, students are introduced about 
the material which will be learnt and they also brainstormed about the 
topic. At the while-reading stage, teacher guides the students to catch the 
information from reading activity. At post-reading stage, teacher asks 
students to connect the information which they have gotten from the text 
with their own knowledge. At last, teacher also helps them to conclude the 
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content of the text at the end of the learning. It is done for improving 
students‟ reading ability. 
D. Reading Comprehension 
For many students, reading is the act of saying word to their 
teacher and their friend by looking at the passage. They have not learned 
that reading is a division of the main idea between the author and them. 
Reading is a one of the complex and the combination of both lexical and 
text-progressing skills that are widely be acquainted interactively. Two 
major approaches have been used to developing reading skill, known as 
extensive and intensive reading. These both approaches have important 
role play to gain knowledge in reading comprehension skill (Louky, 2003). 
 Before the students would learn how to comprehend their reading, 
the teacher should give some definition what is reading comprehension 
and how they do to apply in learning process. Reading refers to the ability 
to comprehend or make meaning from written text. (Brassel, 2008) 
A dictionary definition of the word read states that it is the ability to 
examine and comprehend the meaning of written words. Comprehension, 
then, is at the heart of any conventional definition of reading. 
Comprehension is the process of deriving meaning from connected text 
(Elizabeth, 2003).  It involves word knowledge (vocabulary) as well as 
thinking and reasoning. Therefore, comprehension is not a passive 




This active engagement includes making use of prior knowledge. 
Comprehension is the essential goal of reading and reading instruction. 
Effective comprehension instruction goes beyond literal comprehension by 
challenging students to make deep inferences about texts, to think 
critically about the material they read, and to creatively transform the texts 
they encounter into other forms and formats. Moreover, effective 
instruction in comprehension should be engaging for students and 
teachers. 
A great deal of research has explored and supported the notion that 
comprehension is a process demanding strategic approaches. Good 
comprehenders have learned that they have control of the reading 
process. They actively construct meaning as they read, and they also 
direct their own comprehending  (Blackhowick, 2008). 
Reading comprehension is the activity where the students actually 
understand what they read about. Reading comprehension as the process 
of simultaneously extracting and constructing meaning through interaction 
and involvement with written language. He uses the words extracting and 
constructing to emphasize both the importance and the insufficiency of 
thetext as a determinant of reading comprehension. Reading is an 
important activity in life with which one can update his or her knowledge 
(Patel and Jain, 2008).  Reading skill is an important tool for academic 
success for students. 
Reading comprehension capacity builds on successful initial 
reading instruction and the fact that children who can read words 
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accurately and rapidly have a good foundation for progressing well in 
comprehension. 
Reading comprehension involves much more than readers‟ 
responses to text. Reading comprehension is a multi component, highly 
complex process that involves many interactions between readers and 
what they bring to the text (previous knowledge, strategy use) as well as 
variables related to the text itself (interest in text, understanding of text 
types). 
Furthermore, Reading comprehension is not a static competency; it 
varies according to the purposes for reading and the text that is involved 
(Lems, 2010).  When the prerequisite skills are in place, reading becomes 
an evolving interaction between the text and the background knowledge of 
the reader. 
1. The Purpose of Reading Comprehension 
According to Grabe and Stoller (2002:11-15), the purpose of 
reading are: 
a. Reading for general understanding  
Reading for general understanding is the most basic purpose for 
reading. Reading for general understanding is also found as the most 
complex than it commonly assumed. Reading for general understanding 
when it is accomplished by a skilled fluent reader, requires very rapid and 
automatic processing of words, strong skills in forming a general meaning 
representation of main ideas, and efficient coordination of many processes 
under very limited time. Because of its demands for processingefficiency, 
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reading for general understanding is more difficult to master than reading 
to learn.  
b. Reading to search for simple information  
Reading to search for information is a common reading ability. The 
reader only read the surface to look for the simple information without 
have to think the material deeply. In reading to search, the reader typically 
scans the text for a specific piece of information or a specific word. So, it 
can be said that reading to search is useful for the readers to find as well 
as to figure out the information needed by scanning and skimming the text. 
c. Reading to learn from the text  
Reading to learn typically occurs in academic and professional 
context in which a person needs to learn a considerable amount of 
information from a text. It requires abilities to: Remember main ideas as 
well as a number of details that elaborate the main and supporting ideas in 
text, Recognize and built rhetorical frames that organize the information in 
the text,Link the text to the reader‟s knowledge base. Reading to learn is 
usually carried out at a reading rate somewhat slower than the general 
reading comprehension. In addition, it makes stronger interferential 
demands than general comprehension to connect text information with 
background knowledge. 
d. Reading to integrate information, write and critique text 
Reading to integrate information requires additional decisions about 
the relative importance of complementary, mutually supporting or 
conflicting information and the likely restructuring of a rhetorical frame to 
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accommodate information from multiple resources. These skills 
inevitability require critical evaluation of the information being read so that 
the reader can decide what information to integrate and how to integrate it 
for the reader‟s goal. 
E. Recount text  
1. Definition and Purpose of Recount Text 
Recount Text, basically it is written out to make a report about an 
experience of a series of related event. A recount is written out to inform 
an event or to entertain people. Recount Text is text function as for telling 
an incident in the past (Petter:2005).  Recount is to tell “what happened”. 
A recount text has a social function. The purpose of a social function is to 
retell an event with a purpose to inform or entertain the readers. Recount 
tells a series of events and evaluate their significance in some way. It is 
also to give audience a descriptions of what occurred and when it 
occurred. The story recount has expressions of attitude and feeling, 
usually made by narrator about the events. 
2. Types of Recount Text 
The types of recount text are: 
a. Personal recount 
Retelling of an activity that the writer / speaker has been personally 
involved in (e.g. oral anecdote, diary entry) 
b. Factual recount 
Recording the particulars of an incident (e.g. report of a science 
experiment, police report, news report, historical account). 
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c. Imaginative recount 
Taking on an imaginary rle and givin details of events (e.g. a day in 
the life of a Roman save, how I invented….) 
3. The Generic Structure of Recount Text 
A text covers some generic structure. The generic structure of 
recount text are (Petter; 2005)  : 
a. Title (optional) 
It usually summarizes the text and informs specific participants. 
b. Part 1: setting or orientation 
Giving the reader/listener the background information needed to 
understand the text ( i.e who was involved, where it happened, 
when it happened ). 
c. Part 2: list of events 
It presents events what people do? It tells the events 
cronologically. It use conjunction or connectives like: first, second, 
then, next, first, second, next, finally, etc. 
d. Part 3: reorientation 
It shows the concluding comments on the incident. It expresses 
the writer‟s pers onal opinion regarding the events described. 
4. Language Features of Recount Text  
The features can be : 
First, the use of nouns and pronouns. Second, the use of action 
verbs. Third, the use of past tense. Fourth, the use time conjunctions. 
Fifth, the use of adverbs and adverb of phrases. The last, adjectives. 
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Moreover, recount text is a text that telling the reader about one 
story, action or activity. Its goal is to entertaining or informing the reader. 
They also explained characteristic of recount text: (orientation) tells who 
involved, what happened, where the events took place, and when it 
happened. (events) tell what happened and what sequence. (re-
orientation) consists of optional-closure of events/ending. Based on the 
experts above, it can be concluded that recount text is a text that is written 
to telling an activity or story in the past. 
F. The Concept of POSSE Strategy 
1. Definition of POSSE Strategy 
POSSE strategy is a reading comprehension strategy that 
combines text structure mapping, activation of prior knowledge and 
reciprocal teaching. POSSE strategy is designed to activate student‟s prior 
knowledge about the topic and to link it with new information contained in 
the text (Westwood, 2008). The five letters in the acronym of POSSE 
strategy is stand for Predict, Organize, Search, Summarize, Evaluate. 
POSSE is a multistep teaching strategy that not only assists students in 
activating the prior knowledge, but also encourages them to organize their 
existing knowledge and structure, and then summarize and elaborate on 
the connections between what they already knew and what they have 
learned.  (Freveille and Randon, 2015). Moreover, POSSE strategy guides 
students to arrange their ideas in the semantic map that is useful to help 
students get the key ideas easily from the text. In the POSSE strategy, the 
students will be guided through pre-reading, during reading, and post 
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reading activities designed to facilitate comprehension. It is clear that, 
learning reading comprehension through POSSE strategy is taught by 
activating the background knowledge of the students and combining the 
existing information with the new information provided in the text.  
In teaching reading comprehension using POSSE strategy, the 
students will follow five steps Predict, Organize, Search, Summarize, and 
Evaluate. The students first predict what the text will be about based on 
their existing knowledge, and then organize their thought. Next, Students 
search for the structure of the text, after that they summarize the main idea 
in their own words. Finally, they evaluate their understanding by 
comparing, clarifying, and predicting. 
2. Steps in Teaching POSSE Strategy  
There are five steps in implementing POSSE strategy. They are 
Predict, Organize, Search, Summarize, and Evaluate (Westwood:2008). 
a. Predict  
Predict is guessing what the text will be about. In this step, the 
students do the prediction about the text by brainstorming activity. The 
teacher asks the students to predict what the text will tell about using 
text clues such as the title, headings, pictures/diagrams or initial 
paragraphs, etc. The brainstorming activity allows the students to tap 
into their prior knowledge. The teacher can also guide students in the 
prediction step by asking questions like “What do you think this text is 
going to be about?” or “What clues from the text helped you make your 
prediction?” these questions can encourage the students to be aware 
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of their own metacognitive processes. It is clear that the prediction 
step has the purpose to activate the students‟ prior knowledge while 
doing the brainstorming activity.  
b. Organize  
Organize is the step when the students arranging their 
brainstormed ideas in the prediction step which assists the students in 
organizing their thoughts and searching for the structure of the text. 
Moreover, this is used to help students learn important words and to 
make connections with related key words or ideas. This activity has 
the purpose to introduce key terms, activate prior knowledge, and as a 
pre-assessment. In organize step also, the students will prepare 
themselves for reading. The teacher also discusses with students what 
new ideas they have learned about the topic.  
c. Search  
Search is the step when the students begin reading the text. In this 
step, the students also search for the text structure of the text. The 
teacher tells the students to read the text carefully to confirm their 
predictions about the ideas in the text. 
d. Summarize  
Summarize is the step when the students identifying the main 
ideas in the text and then developing a question to ask about the main 
idea. In this step, the teacher first, placed the main idea that has been 
agreed in the circle of the semantic map. After that, the student takes 
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main idea and converts it into a question. The responses from the 
students to the question become the details in the semantic map.  
e. Evaluate  
Evaluate is the final step of POSSE strategy. In this step, the 
students evaluate their understanding by doing the comparing, 
clarifying and predicting. In the comparing, the students compare the 
ideas generated before reading the text with the semantic map that is 
completed after the reading of the passage. This stage supports the 
students in comparing prior knowledge with new information and 
supports them in making more in-depth connections. In the clarifiying, 
the students asked the questions about unknown vocabulary or 
unclear information that was not provided by the writer in the text. 
Then, the students predict what the next section of the text will be 
about. This prediction is based on the previous information they have 
read or listened to and the semantic map developed. The students 
have read the entire selection, they summarize, and make connections 
among new knowledge and prior conceptions. At this point they can 
look to see which of their predictions were supported by the reading of 








G. Relevant Previous Study 
There are some studies using POSSE strategy. First, the research 
by Wiwi (2013) with title “Combining Posse (Predict, Organize, Search, 
Summarize, Evaluate) Strategy And Reciprocal Teaching Strategy For 
Teaching Reading Comprehension of Expository Text In Senior High 
School”. The result of research show that, this strategy is very useful, 
especially for high school students. Application of this combination 
strategy is able to make teachers and students play an active role and be 
able to improve students' motivation to read the text, especially text 
exposition. And in the end, the level of understanding of students 
increased as the end point of the objectives of this strategy is 
implemented. 
Secondly, Eka and Berlin (2013) with title “The Effect of Applying 
POSSE (Predict- Organize-Search-Summarize-Evaluate) On The 
Students‟ Reading Comprehension”. The purpose of this study was to find 
out if the Predict, Organize, Search, Summarize, and Evaluate ( POSSE) 
strategy can create a significant effect in learning success compare to the 
classical method. A pretest-postest equivalent control group reseach 
model was used. The study was composed of 60 students enrolled in 
senior high school teacher-training program in 2012-2013 fall terms. Data 
were obtained qualitatively. Accordings to findings, there was a significant 




Third, a research by Meljulita and Herfina (2013) “The Effect of 
Using Predict, Organize, Search, Summarize, Evaluate (Posse) Strategy 
Toward Students‟ Reading Comprehension (A Study at the Grade VIII 
Students of SMPN 2 Jujuhan Rantau Ikil)”.  The purpose of this study was 
to find out if the Predict, Organize, Search, Summarize, and Evaluate 
(POSSE) strategy can create a significant different in learning succes 
compare to the Question Answer Strategy. A pretest-posttest equivalent 
control group reseach model was used. The study was composed of 60 
students enrolled in Senior High School teacher-training program in 2012-
2013 fall terms. Data were obtained qualitatively. Based on findings, 
students‟ learning succes level were significantly higher in the group in 





















Summary of Theory and Previous Studies 
 
No Writer Significance/ Finding 
1 Westwood (2008) POSSE strategy is designed to activate 
student‟s prior knowledge about the topic 
and to link it with new information 
contained in the text  
2 Wiwi (2013) This strategy is very useful, especially for 
high school students. Application of this 
combination strategy is able to make 
teachers and students play an active role 
and be able to improve students' 
motivation to read the text, especially text 
exposition. And in the end, the level of 
understanding of students increased as 
the end point of the objectives of this 
strategy is implemented. 
3 Eka and Berlin (2013) There was a significant effect of applying 
POSSE strategy on the students‟ reading 
comprehension. 
4. Meljulita and Herfina 
(2013) 
Students‟ learning succes level were 
significantly higher in the group in which 
POSSE strategy were used, compared to 
Question Answer Strategy. 
 
H. Conceptual Framework 
The conceptual framework of this study is shown below: 








Predict  Organize Search 
Students’ Reading  Comprehension 
Improvement of Recount Text  
 of  Recount Text 
Expected 
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Based on the POSSE strategy, hopefully students can improve their 
ability through reading and thinking. There are some steps done in 
research. The first step is the researcher prepare about material by 
brainstorming and students guessing what the text will be about. The 
second, students arranging their brainstormed ideas in the prediction step  
after that the students begin reading the text and search for the text 
structure of te text. Moreover the students identifying the main ideas in the 
text and then developing a question to ask about the main idea and the 
last the students evaluate their understanding by doing the comparing, 
clarifying and predicting. This research will be done some cycle, if the first 


















This chapter was explained about the research design and how the 
researcher conducted the research. The procedure of research and data 
analysis was explained. And also the instrument used was explained 
deeply in this research.  
A. Research Design 
The researcher used classroom action research method and 
quantitative approach. Classroom Action Research is a method of finding 
out what works best in your own classroom so that you can improve 
student learning (Julian, 2005). There are many ways to improve 
knowledge about teaching. Many teachers practice personal reflection on 
teaching, others conduct formal empirical studies on teaching and 
learning. Classroom Action Research is more systematic than personal 
reflection but it is more informal and personal than formal educational 
research. 
The goal of Classroom Action Research was to improve the 
students‟ achievement in the classroom. While there is no requirement that 
the findings be generalized to other situations the results can add to 
knowledge base. Classroom Action Research goes beyond personal 
reflection to use informal research practices such as a brief literature 
review, group comparisons, and data collection and analysis. Validity is 
achieved through the triangulation of data. The focus is on the practical 
significance of findings, rather than statistical or theoretical significance. 
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Findings are usually disseminated through brief reports or presentations to 
local colleagues or administrators. 
B. Research Setting 
This research was done by researcher at grade X A of SMAN 5 
Bengkulu Selatan. This class consisted of 35 students. Fourteen (20) 
females and twelve (15) males students. The reason why researcher 
choose that class because this class has mean score under average in a 
minimum mastery criterion (KKM) is 75. The problem faced by students 
are difficult in identifying information of the texts, topic, main idea, and 
another information of the reading text. 
C. Research Instrument 
In this phase, there were two instruments used in collecting data, 
they were by reading test and interview.   
1. Reading Test  
Test is a process to measure students‟ ability and knowledge 
about material that is given, competence, intelligence and talent that 
can belong to individual or group. Test may be constructed primarily 
as devices to reinforce learning and to motivate the students or 
primarily means of assessing the students‟ performance in language. 
In this research, the researcher will  conduct pre-assessment, and 
evaluate the students at the end of each cycle. There are 25 questions 




This test found out the information based on the aspects of 
reading comprehension, namely: reading for general information, 
reading for specific information, reading to learn from text, reading to 
integrate information (See appendix 1). 
2. Observation Checklist 
The designed observation checklist were administered to the 
researcher as the teacher and the students. The observation checklist 
was filled by the collaborators. It was conducted for every meeting in 
each cycle. The oservation checklist was based on the teacher‟s and 
students‟ attitude while using POSSE strategy in teaching and learning 
reading. For teacher‟s activities, such as (see appendix 2); 
(1) teacher gave aperception, 
(2) teacher explained what POSSE strategy and recount text 
(3) The teacher uses the appropriate ways in selecting the text 
(4) The teacher guides and helps students to do their activity 
group work 
 (5) The teacher guides the students to conclude things they 
have learnt from the material given.  
3. Questionnaire 
For the third instrument, to learn how well POSSE strategy was 
accepted by the students, a questionnaire containing 10 items with a 
choice of five rating scale responses (1= strongly disagree, 2= 
disagree, 3 = neither agree nor disagree, 4= agree, and 5 = strongly 
agree) was created. It was designed based on the theoretical 
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framework of Vygotsky‟s social constructivism with his emphasis on the 
role of social interaction in learning and on the concepts underlying the 
communicative approach in language learning (Vygotsky, 1978). 
The design of the questionairre was based on the five indicators, 
namely; reading for general information, reading for specific 
information, reading to learn from text, reading to integrate information, 
and opinion when methods applied in the classroom.   
D. Research procedure 
In Classroom Action Research (CAR), the prosedure were started  
from Pre-assessment and cycles. The cycle were aimed to give 
improvement to the students‟ skill. The research prosedures could be as 
the following chart (Iskandar:2009).  
1. Pre-assessment 
Before giving the action, the researcher would give a pre-
assessment to the students. The aim of the assessment was to know 
the students beginning or starting ability in reading comprehension. 
After knowing the ability of the students, then the result of assessment 
would be analyzed. So, from the result of the pre-test or pre-
assessment, researcher would know the students‟ problem in reading 
comprehension. In this reseacher focused on teaching about reading 







In classroom action research, there were more than one cycle. It 
depended on the situation and conduction of the sample, if on the two 
cycle the students have increased and improved their mastery of 
reading comprehension achievement, so the action would be stopped. 
There were four components in classroom action research that sholud 
be considered. They are planning, implementing, observing, and 
reflecting. In every cycle, there would be: 
a. Planning 
In this phase the researcher identifies a problem or issue and 
develops a plan of action in order to meet the expect improvments in 
the research context. Futhermore, describes the action in this phase 
(Arikunto:2006): 
1) Arranging a schedule for preparing time allocation of the research. 
2) Arranging an observation checklist for teachers. 
3) Arranging an observation checklist for students. 
4) Preparing a lesson plan: 
a) Making a learning material/resources for students. 
b) Preparing teaching and learning a POSSE strategy. 
c) Arranging test. 
b. Action 
From the beginning, the researcher give a text to students. Then 
the researcher explain about POSSE strategy in front of the students 
for several times and hope they can understand text well. After the 
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researcher explain about POSSE strategy, the students are allowed to 
answer the test to measure their comprehension in reading. So, 
researcher hopes the students can improve their reading 
comprehension using POSSE strategy. Explain about POSSE 
strategy: 1) Predict, 2) Organize, 3) Search, 4) Summarize, 5) 
Evaluate. 
c. Observation 
In this stage, the researcher would collect the data from the action 
planning that is made, including all of what the students do in the 
classroom based on instruments that made by the researcher. 
Observation is the direct method toward students‟ attitude in social 
situation (Purwanto:2009). The researcher and English teacher would 
conduct observation to find the effect of the action from students‟ 
score and observation sheet. Then the researcher will conduct an 
evaluation by using observation sheet. 
d. Reflection 
This is the last stage of the cycle. In this phase, the result of 
observasion and evaluating step will be collected and analyzed to 
measure the success level of the implementation in cycle. The 
researcher identify the thing that do not reach yet and the researcher 
make planning to repair it. The result of this reflection will be taken as 
considerationto the next treatment for the next cycle and to determinee 




E. Technique for Analyzing Data 
Data analyzing is the last step in research, in the step researcher 
will interpretation of data that has result in the subject. There are four 
stages of data analysis technique, such as; 
1. Analysis of Test 
The individual score of the students‟ reading comprehension test by 
researcher will be done following the formula : 
 
Exp :  
S = Score 
X = Total of the correct item 
Y = Total of item 
Research would count the mean score after completing the scoring 
process by using this formula : 
Exp : 
M = Mean score 
X = Total of students‟ score 
N = Total of students 
To see improvement from the first cycle and last cycle, the 
researcher used the formula below: 
 
Exp : 
Y =  Improvement 











Y = Xn-X1 
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Xn = The mean score of last 
2. Analysis of Observation checklist 
To analyze the students and teacher‟s observation checklist, the 
researcher used the range as follow: 
Table 3.1 
Score Interval Category 
No Score Category 
1. 3,41 – 4,00 Very Good 
2. 2,81 – 3,40 Good 
3. 2,21 – 2,80 Moderate 
4. 1,61 – 2,20 Poor 
5. 1,00 – 1,60 Very Poor 
 
3. Analysis of Questionairre 
Data of attitudinal questionnaire were calculated for mean and the 
means reported based on the following ranges. Data was analyzed by 
using SPSS 16 
Table 3.5 
Range of Students’ Response 
 
No Range Category 
1 4,3 - 5,0 Very Positive 
2 3,5 – 4,2 Positive 
3 2,7 - 3,4 Moderate 
4 1,9 – 2,6 Negative 
5 1,1 – 1,8 Very Negative 
(Lin and Jou, 2013) 
F. Indicator of Success 
The criterion for success  after the use of POSSE strategy improved 
student‟s reading comprehension at  grade ten of SMAN 5 Bengkulu 
Selatan with mean score of reading comprehension  test was 75% 




RESULTS AND DISCUSSION 
After conducting the treatment, the researcher explained the result and 
discussed it in this chapter. There were three research questions that will 
be answered; (1) To what extent could POSSE strategy improve students, 
reading comprehension of recount text at grade tenth SMAN 5 Bengkulu 
Selatan? (2) How was POSSE  strategy implemented to improve students‟ 
reading comprehension of recount text at grade tenth SMAN 5 Bengkulu 
Selatan? (3) What was students‟ response about the implementation of 
POSSE strategy? 
A. Results 
 Before doing the pre-test, the test itself was tried out in class X 2 of 
the same school. The try out was used to find the validity and item 
characteristics of the original draft. From 50 try out item questions, 42 of 
them were found to be valid, and 8 were invalid. Then 40 of them were 
used as the research instrument.  
 Since it was a classroom action research, the researcher was 
helped by two collaborators who were the English teachers of SMAN 5 
Bengkulu Selatan in doing this research. There were four steps in each 
cycle of this research; they were plan, action, observation, and reflection. 
The result of each cycle was used as reflection to make better 
improvements for the next cycle.  
 Before doing the research, the researcher collected the baseline 
data. The mean score of baseline data was 65.4. The result showed that 
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the mean score could not reach the standard of passing grade of SMAN 5 
Bengkulu Selatan that was 75. The result of baseline data will be revealed 
as follow: 
Table 1. Students’ Reading Score in Baseline Data 
Number of Students Category Percentage 
10 Students Passed 28.57% 
25 Students Did not Pass 71.42% 
  
  Based on the table, there were 10 students or 28.57% who passed 
the pre-test and there were 25 students or 71.42% did not pass the test. It 
means that the students‟ reading comprehension was still low. For the 
mean score of the baseline data was in the following chart.  
  






































Chart 2: The Students’ Mean Score in Baseline Data 
 This result also concluded that the students‟ reading 
comprehension was still low. Furthermore, a new strategy or technique in 
teaching was needed to be applied in order to create a better learning 
process and to improve the students‟ reading comprehension. Therefore, 
the implementation of using POSSE strategy was expected to solve the 
problems and to improve students‟ reading comprehension.  
A.1. Result of Cycle 1 
  Cycle 1 was conducted in 4 meetings (4 x 90 minutes). The 
researcher was helped by collaborator. This cycle was consisted of four 
steps; plan, action, observation, and reflection. The brief explanation of 
this cycle can be seen as follows:  
a. Plan 
  All of the elements that needed in doing this research had been 
completed in the plan stage. They were schedule, lesson plan, learning 
material, reading test, students‟ and teacher‟s observation checklists. The 
lesson plan and the learning material had been designed based on the 
























the researcher had planned to teach about recount text. The reading test 
had been designed in order to see the improvement of students‟ reading 
comprehension. Observation checklists also had been designed based on 
the indicators and learning strategy used in this research. 
b. Action 
  The researcher applied the action according to the lesson plan in 
action stage. The action on this research was consisted of four meetings.  
  In the first meeting, the teacher gave the students a kind of recount 
text. Firstly, the teacher gave apperception to the students. The teacher 
gave explanation about recount text and POSSE strategy. The teacher 
explained briefly about what the students had to do.  
In the second and third meeting, the researcher applied POSSE 
strategy in reading class. The researcher gave the students to how to 
apply POSSE stategy in group. Then the researcher asked the students to 
read the text and answer the questions.  
  In the last meeting, the researcher recalled the students‟ knowledge 
about recount text and POSSE strategy. Then, the students had to answer 
the reading test designed by the researcher. Thus, the reading test at the 
end of cycle 1 was taken as the result of cycle. The description of each 







Meeting The Weaknesses 
First (1) - In Predict and Organize phase of POSSE 
strategy, the students could not predict and 
organize well 
- The students‟ elaboration was not clear 
enough 
Second (2) - The students can Predict and Organize the text 
but in Search phase, they were still confuse 
- The students‟ elaboration was also not clear 
enough 
Third (3) - In Summarize and Evaluate phase, the 
students could not do them well. Several 
students did not participate yet and they did 
not know how to sumarize, they just quoted the 
sentences from the text 
 
  In predict step, the students guessed what the topic will be about. 
The teacher showed some medias, for example pictures using in focus 
which were related to the topic. Then the students discussed in group 
about their own experiences related to the topic. This is the brainstorming 
step before they read the text. By doing this step, they could activate their 
background knowledge and prepare well into the topic.  
  In organize step, the students tried to collect all of their ideas and 
then discussed in group which ideas were related or not to the topic. This 
step could prepared them for reading.  
Search is the step when the students begin reading the text. In this 
step, the students also search for the text structure of the text. The teacher 
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tells the students to read the text carefully to confirm their predictions 
about the ideas in the text. 
Summarize is the step when the students identifying the main ideas 
in the text and then developing a question to ask about the main idea. In 
this step, the teacher first, placed the main idea that has been agreed in 
the circle of the semantic map. After that, the student takes main idea and 
converts it into a question. The responses from the students to the 
question become the details in the semantic map.  
Evaluate is the final step of POSSE strategy. In this step, the 
students evaluate their understanding by doing the comparing, clarifying 
and predicting. In the comparing, the students compare the ideas 
generated before reading the text with the semantic map that is completed 
after the reading of the passage. This stage supports the students in 
comparing prior knowledge with new information and supports them in 
making more in-depth connections. 
c. Observation 
  In this stage, the researcher was helped by the collaborators who 
observed the teaching and learning process. All the data in this stage were 
collected by using observation checklist which filled by the collaborator. 
The observation checklists used were consisted of students‟ observation 
checklist and teacher‟s observation checklist. The observation result will 
be explained for each meeting except the post-test.  
  The collaborators observed the teacher‟s and students‟ activities for 
three meetings in cycle 1 then the researcher analyzed the result by 
58 
 
summing up the point given by the collaboators to find the means. The 
result was categorized acording to the summary table of means. The result 
of observation checklist and notes were used to identofy how the 
implementation of POSSE strategy in cycle 1.  
Table 2. Students’ Observation Checklist Result in Cycle 1 
No Students’ Activities Means Category  
1. The students responded to the teacher‟s 
questions and try to predict the material that 
will be learned 2.50 
Moderate 
2. The students prepared their learning 
equipment such as book and bolpoint 2.33 
Moderate 
 
3. The students paid attention and give maximal 
contribution to the activities 2.33 
Moderate 
4. The students participated actively during 
classroom activity, individually or in group 2.33 
Moderate 
5. The students understood the process of 
POSSE strategy and follow the learning 
activity as like the teacher‟s instructions 2.17 
Poor 
6. The students shown their enthusiasm as long 
as the learning activity by POSSE strategy 
and give a respond to the material given 2.50 
Moderate 
7. The students comprehended the text as long 
as the learning activity by applying POSSE 
strategy  2.50 
Moderate 
8. The students open minded with the new 
information 2.17 
Poor 
9. The students followed the material 
appropriately 2.17 
Poor 
10. The students followed the activities 
appropriately 2.00 
Poor 
11. The students did not talk to another while 
their friends answering the questions 2.33 
Moderate 
12. The students focused on their own paper. 
They do not try to cheat 2.67 
Moderate 
MEAN 2.33 Moderate 
 
  The result revealed that generaly the students‟ activities during 
learning process using POSSE strategy was moderate. It means that the 
students did not understand enough about the use of POSSE Strategy. 
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The result of teacher‟s observaton checklist and fieldnotes in cycle 1 will 
be shown as follow: 
  Table 3. Teacher’s Observation Checklist Result in Cycle 1 
No Teacher’s Activities Means Category  
1. The teacher greet and prepared the students 
to learn 2.67 
Moderate 
2. The teacher gave the apperception and 
asked the students to predict the material that 
will be given  2.33 
Moderate 
 
3. The teacher explained procedures for the 
POSSE activities 2.33 
Moderate 
4. The teacher explained the implementation of 
POSSE strategy during classroom activities 2.67 
Moderate 
5. The teacher used the appropriate ways in 
selecting the text 2.67 
Moderate 
6. The teacher delivered the material well 2.33 Moderate 
7. The teacher guided and helped students to 
do their activity group work  2.33 
Moderate 
8. The teacher gave the reinforcement to the 
students 2.33 
Moderate 
9. The teacher guided the students to conclude 
things they have learnt from the material 
given 2.00 
Poor 
10. The teacher gave feedback and homework to 
the students 2.33 
Moderate 
 2.33 Moderate 
 
  Regarding to the Table 3, it can be concluded that the 
implementation of POSSE strategy was also moderate for the teacher. It 
can be seen from how the teacher implementing the strategy in teaching 
and learning process. Thus, all of students‟ and teacher‟s activities in cycle 
1 were moderate and need to be improved to good category for the next 
cycle.  
  Beside of reading test, the observation was also done through the 
result of reading test which was held at the end of the cycle 1. Firstly, the 
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interval ability category of reading test result in cycle 1 will be presented in 
the following table and chart: 
Table 4. Students’ Reading Score in Cycle 1 
Number of Students Category Percentage 
19 Students Passed 54.28% 
16 Students Did not Pass 45.71% 
  
  Based on the table, there were 19 students or 54.28% who passed 
the pre-test and there were 16 students or 45.71% did not pass the test. It 
means that the students‟ reading comprehension was still low. For the 








Chart 3: The Students’ Percentage in Cycle 1 
  Regarding to the Table 4 and Chart 3, there were only 19 students 
or 54.28% of students who passed the reading test while the rest with 
numbering 16 or 45.71% of students, did not passed the test. Meanwhile 
the students‟ reading mean score in cycle 1 increased from baseline data. 





























 Chart 4: The Students’ Mean Score in Baseline Data and Cycle 1 
From the chart 4, there was a better improvement from the mean 
score of the baseline data from (65.54) and the mean score of students‟ 
reading  test in cycle 1 (71.05). The improvement from test was 5.51 
points. This increasing point could be categorized as good but still 
unsatisfaction since 75% of the students did not pass the minimum 
mastery criterion. It was only 19 students or 54.28% passed the the 
criterion. It means that the class as a whole had not improved the 
students‟ comprehension yet. Furthermore, the result of the observation 
checklist was still need to be improved on the next cycle.  
d. Reflection 
The result of the reading test showed that just few students 
approximately 54.28% passed the standard passing grade which was 75. 
Through the reflection and discussion between the researcher and the 
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Cycle 1 Mean score
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Moreover, from the observation checklists, it could be concluded that 
students‟ and teacher‟s attitude during the learning process and during the 
using of POSSE strategy in reading were not maximal. The students‟ 
participation during the using of POSSE was still moderate, some students 
did not give their good ideas while answer the question. The teacher also 
could not control the class well. Based on the result above, it was 
important to conduct the next cycle with some improvements for the best 
result. Based on those weaknesses, the improvement of applying the 
strategy had to be done. The improvement in applying POSSE strategy 
can be seen in the following table.  
Table 5: The Weaknesses and The Improvements of applying POSSE 
strategy in cycle 1  
 
No The Weaknesses The Improvements 
1 The teacher gave the 
questions orally 
The teacher wrote the questions on 
the whiteboard 
2 The teacher only focused on 
some students 
The teacher enhanced in controlling 
and monitoring the students 
3 The teacher did not give 
enough information to 
predict the main idea and 
the speciic information of 
the text 
The teacher gave enough 
information to predict the main idea 








A.2.Result of Cycle 2 
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  Cycle 2 was conducted in 4 meetings (4 x 90 minutes). The 
researcher was also helped by collaborator. This cycle was consisted of 
four steps; plan, action, observation, and reflection. The brief explanation 
of this cycle can be seen as follows:  
a. Plan 
  All of the elements that needed in doing this research had been 
completed in the plan stage. They were schedule, lesson plan, learning 
material, reading test, students‟ and teacher‟s observation checklists. The 
lesson plan and the learning material had been designed based on the 
curriculum KTSP and school‟s syllabus. However, based on the syllabus, 
the researcher had planned to teach about recount text. The reading test 
had been designed in order to see the improvement of students‟ reading 
comprehension. Observation checklists also had been designed based on 
the indicators and learning strategy used in this research. 
b. Action 
  The researcher applied the action according to the lesson plan in 
action stage. The action on this research was consisted of four meetings.  
  In the first meeting, the teacher gave the students a kind of recount 
text. Firstly, the teacher gave apperception to the students. The teacher 
gave explanation about recount text and POSSE strategy. The teacher 
explained briefly about what the students had to do.  
In the second and third meeting, the researcher applied POSSE 
strategy in reading class. The researcher gave the students to how to 
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apply POSSE stategy in group. Then the researcher asked the students to 
read the text and answer the questions.  
  In the last meeting, the researcher recalled the students‟ knowledge 
about recount text and POSSE strategy. Then, the students had to answer 
the reading test designed by the researcher. Thus, the reading test at the 
end of cycle 2 was taken as the result of cycle. The description of each 
meeting was as follow: 
Meeting The Weaknesses 
First (1) - In Organize phase of POSSE strategy, the 
students could not organize well 
Second (2) - The students can Predict, Organize, and 
Search the text but in Summarize phase, they 
were still confuse 
Third (3) - No weaknesses was found. The students can 
apply POSSE strategy well in reading recount 
text.  
 
  In predict step, the students guessed what the topic will be about. 
The teacher showed some medias, for example pictures using in focus 
which were related to the topic. Then the students discussed in group 
about their own experiences related to the topic. This is the brainstorming 
step before they read the text. By doing this step, they could activate their 
background knowledge and prepare well into the topic.  
  In organize step, the students tried to collect all of their ideas and 
then discussed in group which ideas were related or not to the topic. This 




Search is the step when the students begin reading the text. In this 
step, the students also search for the text structure of the text. The teacher 
tells the students to read the text carefully to confirm their predictions 
about the ideas in the text. 
Summarize is the step when the students identifying the main ideas 
in the text and then developing a question to ask about the main idea. In 
this step, the teacher first, placed the main idea that has been agreed in 
the circle of the semantic map. After that, the student takes main idea and 
converts it into a question. The responses from the students to the 
question become the details in the semantic map.  
Evaluate is the final step of POSSE strategy. In this step, the 
students evaluate their understanding by doing the comparing, clarifying 
and predicting. In the comparing, the students compare the ideas 
generated before reading the text with the semantic map that is completed 
after the reading of the passage. This stage supports the students in 
comparing prior knowledge with new information and supports them in 
making more in-depth connections. 
  By using POSSE strategy, the students‟ motivation to become an 
active readers was improved. They showed their enthusiastic after using 
POSSE strategy. Furthermore, this strategy stimulated their background 
knowledge before reading the text, so they were able to comprehend the 
text easily. Thus, it could directly improve the students‟ reading 





  In this stage, the researcher was helped by the collaborators who 
observed the teaching and learning process. All the data in this stage were 
collected by using observation checklist which filled by the collaborator. 
The observation checklists used were consisted of students‟ observation 
checklist and teacher‟s observation checklist. The observation result will 
be explained for each meeting except the post-test.  
  The collabrators observed the teacher‟s and students‟ activities for 
three meetings in cycle 2 then the researcher analyzed the result by 
summing up the point given by the collaboators to find the means. The 
result was categorized acording to the summary table of means. The result 
of observation checklist and notes were used to identify how the 














Table 6. Students’ Observation Checklist Result in Cycle 2 
No Students’ Activities Means Category  
1. The students responded to the teacher‟s 
questions and tried to predict the material that 
will be learned 3.00 
Good 
2. The students prepared their learning 
equipment such as book and bolpoint 3.17 
Good 
 
3. The students paid attention and give maximal 
contribution to the activities 3.17 
Good 
4. The students participated actively during 
classroom activity, individually or in group 2.67 
Moderate 
5. The students understood the process of 
POSSE strategy and follow the learning 
activity as like the teacher‟s instructions 3.33 
Good 
6. The students shown their enthusiasm as long 
as the learning activity by POSSE strategy 
and give a respond to the material given 3.33 
Good 
7. The students comprehended the text as long 
as the learning activity by applying POSSE 
strategy  3.00 
Good 
8. The students open minded with the new 
information 2.83 
Moderate 
9. The students followed the material 
appropriately 3.00 
Good 
10. The students followed the activities 
appropriately 3.17 
Good 
11. The students did not talk to another while 
their friends answering the questions 3.00 
Good 
12. The students focused on their own paper. 
They did not try to cheat 3.17 
Good 
MEAN 3.07 Good 
 
  The result revealed that generaly the students‟ activities during 
learning process using POSSE strategy was good. It means that the 
students understood enough about the use of POSSE Strategy. The result 






  Table 7. Teacher’s Observation Checklist Result in Cycle 2 
No Teacher’s Activities Means Category  
1. The teacher greet and prepared the students 
to learn 3.00 
Good 
2. The teacher gave the apperception and 
asked the students to predict the material that 
will be given  3.00 
Good 
 
3. The teacher explained procedures for the 
POSSE activities 3.00 
Good 
4. The teacher explained the implementation of 
POSSE strategy during classroom activities 3.17 
Good 
5. The teacher used the appropriate ways in 
selecting the text 3.00 
Good 
6. The teacher delivered the material well 3.17 Good 
7. The teacher guided and helped students to 
do their activity group work  3.17 
Good 
8. The teacher gave the reinforcement to the 
students 3.17 
Good 
9. The teacher guided the students to conclude 
things they have learnt from the material 
given 3.00 
Good 
10. The teacher gave feedback and homework to 
the students 3.00 
Good 
Mean 3.07 Good 
 
  Regarding to the table 7, it can be concluded that the 
implementation of POSSE strategy was also good for the teacher. It can 
be seen from how the teacher implementing the strategy in teaching and 
learning process. Thus, all of students‟ and teacher‟s activities in cycle 2 
were good and it increased from previous cycle.  
  Beside of reading test, the observation was also done through the 
result of reading test which was held at the end of the cycle 2. Firstly, the 
interval ability category of reading test result in cycle 1 will be presented by 
using the following table and chart:  
 
Table 9. Students’ Reading Score in Cycle 2 
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Number of Students Category Percentage 
28 Students Passed 80.00% 
7 Students Did not Passed 20.00% 
 
  Based on the table, there were 28 students or 80.00% who passed 
the cycle 2 and there were 7 students or 20.00% did not pass the test. It 
means that the students‟ reading comprehension was better. For the mean 









Chart 5: The Students’ Percentage in Cycle 2 
  Regarding to the table 8, there were 28 students or 80.00% of 
students who passed the reading test and the rest with number of students 
7 or 20.00% of students did not passed the test. Meanwhile the students‟ 
reading mean score in cycle 2 increased from cycle 1. It can be seen on 

































Chart 6: The Students’ Mean Score in Cycle 1 and Cycle 2 
From the chart 6, there was a better improvement from the mean 
score of the cycle 1 from 71.05 to 80.40 in cycle 2. This increasing point 
could be categorized as good and satisfaction since 80% of the students 
passed the minimum mastery criterion. Furthermore mean score of 
students who passed the criterion increased. It means that now the class 
as whole had improved the reading comprehension yet. Furthermore, the 
result of the observation checklist was also good and satisfied.   
d. Reflection 
The result of the reading test showed that just few students 
approximately 80% passed the standard passing grade which was 75. 
Through the reflection and discussion between the researcher and the 
collaborator, the treatment was stopped. Moreover, from the observation 
checklists, it could be concluded that students‟ and teacher‟s attitude 
during the learning process and during the using of POSSE strategy in 
reading were maximal. The students‟ participation during the using of 























Cycle 1 Mean score
Cycle 2 Mean score
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question. The teacher also controled the class well. Based on the result 
above, it was no more treatment for the next cycle. It means that POSSE 
strategy was effective in improving students‟ reading comprehension.  
A.3. Questionairre Result 
The researcher used the questionnaire to know what extent the 
students respond the using of POSSE strategy which consisted of 10 
questions related to the using of POSSE strategy. The result of the 
questionnaire as follow:  
Table 10 
Descriptive Statistics of Students’ response toward POSSE Strategy 
 
No Questions  Mean Category 
1 Do you like English? 4.16 Positive 
2 Do you think learning English is important? 4.04 Positive 




4 Do you think POSSE strategy help you more 
in comprehending the text? 
4.41 
Very Positive 
5 Did POSSE strategy help you to find out the 
main idea of the text? 
4.0 
Positive 
6 Did POSSE strategy help you to find out the 
specific information from the text 
4.37 
Very Positive 
7 Did POSSE strategy help you to find out the 
factual reference in a text? 
4.20 
Positive 




9 Did POSSE strategy help you to find out the 
synonim of the word? 
3.70 
Positive 




Mean 4.12 Positive 
 
 
Furthermore, the students responded the most positively for 
question number four (mean=4.41) and number six (mean=4.37). For 
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other questions, students‟ responses were as follow;  number seven 
(mean=4.20), number ten (mean=4.16), number one (mean=4.16), 
number eight (mean=4.12), number two (mean=4.04), number three 
(mean=4.00). Finally, the students responded less strongly than others for 
question 9 (mean=3.70). The POSSE strategy motivated the students to 
read. However, the overall mean score indicated students‟ positive 
response towards the implementation of POSSE strategy toward reading 
recount text (mean= 4.12).   
A.4. Overall Finding 
  Regarding to the result of baseline data, cycle 1, and cycle 2, the 
overall finding will be shown as follow: 
Table 11. Students’ Reading Mean score  
Baseline Data Cycle 1 Cycle 2 







The Students’ Mean Score in Baseline Data, Cycle 1, and Cycle 2  
 
  Based on the chart 7 above, it can be concluded that reading mean 
score improved from baseline data to cycle 2 (from 65.54 in baseline data 

























students who passed the test also increased itcan be seen in the table as 
follow: 
Table 12. Passing Students  
No Stage 
Passed Did not pass 
Students Percentage Students Percentage 
1 Baseline Data 10 28.57% 25 71.42% 
2 Cycle 1 19 54.28% 16 45.71% 









The Students’ Percentage in Baseline Data, Cycle 1, and Cycle 2 
  Therefore, the students‟ attitude toward the use of POSSE strategy 
was counted statistically using SPSS 16 which based on the mean of 
statistic  about 4 since there were five categories of the questionnaire, 
while the number of students who fulfilled the questionairre was 35 































Based on the research result in cycle 1 and cycle 2, POSSE 
strategy improved the students‟ reading comprehension. First, the 
students‟ mean score  improved from baseline data to cycle 2 (from 65.54 
in baseline data, 71.05 in cycle 1, and 80.40 in cycle2). Secondly, the 
students‟ percentage improved from 54.45 % students passed reading test 
in cycle 1 to 80.00% students passed in cycle 2. Thirdly, this better 
improvement was also revealed from the observation checklist result 
which was from moderate category in cycle 1 to good category in cycle 2. 
And the last, the students response toward the implementation of POSSE 
strategy was also positive.  
POSSE strategy is a reading comprehension strategy that 
combines text structure mapping, activation of prior knowledge and 
reciprocal teaching. POSSE strategy is designed to activate student‟s prior 
knowledge about the topic and to link it with new information contained in 
the text (Westwood:2008). The five letters in the acronym of POSSE 
strategy is stand for Predict, Organize, Search, Summarize, Evaluate. 
POSSE is a multistep teaching strategy that not only assists students in 
activating the prior knowledge, but also encourages them to organize their 
existing knowledge and structure, and then summarize and elaborate on 
the connections between what they already knew and what they have 
learned.  (Freveille and Randon: 2015). Moreover, POSSE strategy guides 
students to arrange their ideas in the semantic map that is useful to help 
students get the key ideas easily from the text. In the POSSE strategy, the 
students will be guided through pre-reading, during reading, and post 
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reading activities designed to facilitate comprehension. It is clear that, 
learning reading comprehension through POSSE strategy is taught by 
activating the background knowledge of the students and combining the 
existing information with the new information provided in the text.  
In teaching reading comprehension using POSSE strategy, the 
students will follow five steps Predict, Organize, Search, Summarize, and 
Evaluate. The students first predict what the text will be about based on 
their existing knowledge, and then organize their thought. Next, Students 
search for the structure of the text, after that they summarize the main idea 
in their own words. Finally, they evaluate their understanding by 
comparing, clarifying, and predicting. 
There are some studies using POSSE strategy which have similar 
result to this research. First, the research by Wiwi (2013), the result of 
research show that, this strategy is very useful, especially for high school 
students. Application of this combination strategy is able to make teachers 
and students play an active role and be able to improve students' 
motivation to read the text, especially text exposition. And in the end, the 
level of understanding of students increased as the end point of the 
objectives of this strategy is implemented. 
Secondly, Eka and Berlin (2013) tried to find out if the Predict, 
Organize, Search, Summarize, and Evaluate ( POSSE) strategy can 
create a significant effect in learning succes compare to the classical 
method. A pretest-posttest equivalent control group reseach model was 
used. The study was composed of 60 students enrolled in senior high 
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school teacher-training program in 2012-2013 fall terms. Data were 
obtained qualitatively. Accordings to findings, there was a significant effect 
of applying POSSE strategy on the students‟ reading comprehension.  
Third, a research by Meljulita and Herfina (2013) tried  find out if the 
Predict, Organize, Search, Summarize, and Evaluate ( POSSE) strategy 
can create a significant different in learning succes compare to the 
Question Answer Strategy. A pretest-posttest equivalent control group 
reseach model was used. The study was composed of 60 students 
enrolled in senior high school teacher-training program in 2012-2013 fall 
terms. Data were obtained qualitatively. Based on findings, students‟ 
learning succes level were significantly higher in the group in which 
POSSE strategy were used, compared to Question Answer Strategy.  
 To conclude, this POSSE strategy is effective to be applied for 
teaching reading included teaching reading for general information, 
specific information, learn from text, and integrate information. 
Furthermore, the small class taken as the sample used in this research 
becomes the limitation of this research. Thus, further research studies can 
be conducted to compare the effects of using POSSE strategy on students‟ 








In this chapter the researcher concluded the research findings into 
two conclusions. The suggestions were also mentioned in this research.  
A. Conclusion   
  From the research result, it can be concluded that POSSE strategy 
improved the students‟ reading comprehension in recount text. The  
percentage of students who passed the minimum mastery criterion 
improved continuallly from baseline data to cycle 1, from cycle 1 to cycle 2. 
The mean score also improved continually from baseline to cycle 1 and 
cycle 2.  The students‟ mean score was 71.05 in cycle 1 improved into 
80.40 in cycle2. Furthermore, the students‟ response was also positive 
about the imlpementation of POSSE strategy in teaching rading recount 
text.  
B. Suggestion 
   Based on the conclusion above, the researcher suggested the 
following points:  
1. English teachers can apply POSSE strategy as one of the 
alternative way to improve students‟ reading comprehension and to 
improve students‟ academic achievement. It could help the teacher 
in applying various activities in the classroom.  
 
2.  Further research is highly recommended to continoue this research 
in reading strategy and technique to be applied in the classroom in 
order to minimize the weaknesses of this research. It can create 
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RESEARCH INSTRUMENT CYCLE 2 
Choose the correct answer by crossing (x) a, b, c, d, or e on the answer sheet! 
 
Total Item  : 25 items 
Time Allocation : 90 Minutes  
 
 
The following text is for questions 1 to 6 
I remember the day when I first got Sandy, my 7 year old cat. I wanted 
to name her because she was so cute. My older sister Michelle convinced me 
to name her Sandy Bucket instead; so we could call her Sandy for short. I 
was so attached to Sandy. Every time I saw her, I couldn‟t walk away, I 
would just have to hug her. I even slept at the end of my bed, so I can hug 
her the whole night even though I was freezing. 
I always remember so many fun times with Sandy. Like when we would 
run and jump off the end of our pier, and Sandy would chase after us. When 
I was scared or mad, I would just hug Sandy and everything wouldn‟t be so 
bad. 
But one night, right before I went to bed, my mom let her out. While I 
went to sleep, my mom went to call Sandy back in. But she didn‟t come in, 
so I thought she maybe went inside my neighbor‟s house. As my mom and 
dad went outside to look for Sandy, I became really worried. They couldn‟t 
find her. Every ten minutes they would go out to look for her, so I went to 
bed hoping she was safe. I just thought she got lost and would come back 
tomorrow. 
The next day was the worst. My mom woke us early and told me and 
my sister, Michelle, that Sandy died last night. I was so sad and did not want 
to do anything that day. When I was going to school, I could not stop crying. 
At school all my friends made me cards and tried to make me stop crying, 
but I couldn‟t. my teacher would always look at me and ask why I was 
crying. Even my friends was crying with me. 
When I got home I went to my room crying really loudly. I wanted  to 
scream. I came downstairs and hugged my mom. She said we could get 
another cat. Then, she was trying to find a new cat on the internet. But I did 
not want another cat. I want Sandy. She never found one that looked like 
Sandy or at the same age or even in the same kind. 
That night I slept with my mom and we prayed for Sandy. I kept 
thinking she was a ghost at the end of the bed, so I stayed closed to my 
mom. The next day I figured out that if Sandy was a ghost, she would not 
scare me or haunt me. She would be waiting for me to play with her. 
I still think about Sandy every day and wish she could come back. 
 




1. What is the main idea of the text … 
a. Sandy‟s dead 
b. The lost of beloved cat 
c. The careless of the writer‟s mom 
d. Looking for Sandy 
e. The writer slept with her mom 
 
 
2. How could the cat got lost? 
a. The cat played with another cat 
b. The neigbour kept the cat in his/her house 
c. Someone took the cat to the remote area 
d. The thief took the cat 
e. The writer‟s mom let the cat out one night 
 
3. What did the writer‟s mom do to support the writer? 
a. She slept with the writer 
b. She supported to the policeman 
c. She was trying to find a new cat on the internet 
d. She bought a new cat 
e. She gave the writer money 
 
4. What is the purpose of the text? 
a. To tell you about past event 
b. To describe a place 
c. To tell you a joke 
d. To tell you a story 
e. to persuade you to do something 
 
5. Which step does the writer use to write the text? 
a. Thesis > argument > recommendation 
b. Orientation > events > re-orientation 
c. Abstrak > orientation > crisis > reaction > coda 
d. Orientation > evaluation > complication 
e. Newsworthy events > background events > sources 
 
6. What is the main idea of third paragraph? 
a. I went to bed hoping she was safe 
b. She would back tomorrow 
c. Mom and dad went outside to look for Sandy 
d. The writer‟s mom went to call Sandy back in  
e. The writer‟s mom let Sandy out 
 
 
Read the text carefully! Questions 7 to 10 
 
One day I went to Bandung with my friend for a vacation. We went 
there on night bus when we arrived in Cianjur, the bus stopped for a rest. I 
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got of the bus to get a cup of coffee, but my friend didn‟t. He went to a 
mosque to pray. It took only a few minutes to pray, but when I came out 
again the bus was not there. It had gone! Shocked and confused.  I asked 
the shopkeeper about the bus. She said that the bus had departed about five 
minutes ago.  
I tried to call my friend on my cell phone, but the battery was running 
low. I couldn‟t do anything but hope and pray. After several minutes, my 
wish came true. The bus came back! Got on the bus and walked to my seat. 
I was so ashamed when everybody on the bus looked at me. I could feel my 
face turn red.  
I asked my friend why she didn‟t tell the driver that I was still outside.  
“I did, I told him several times that you were outside, but he said that 
you were in the bus toilet because he saw a man going into the toilet,” my 
friend replied, laughing. The other passengers smiled at me. I was so 
embarrassed.  
  
Source: Contextual English 1 for grade X of Senior High School 
 
7. What did the story tell us about ....? 
a. The writer was left by the bus on his trip to Bandung  
b. The writer arrived in Cianjur to visit his relatives 
c. The writer could contact his friend with the cell phone  
d. The writer got of the bus to get a cup a coffee 
e. The writer and his friend enjoyed their trip to Bandung 
 
8. What did the writer do when the bus stop for a rest in Cianjur ....? 
a. drank a cup of coffee and prayed 
b. bought souvenir and went to the toilet 
c. drank a cup of coffee  
d. drank a cup of milk and bought souvenir 
e. drank a cup of coffee and went to the toilet 
 
9. Why couldn‟t the writer cell his friend? 
a. He didn‟t bring his cell phone  
b. The battery was running low 
c. The writer‟s cell phone was stolen  
d. The writer‟s cell phone was broken  
e. There was not any signal in his cell phone 
 
10. How did the writer fell? 
a. He felt happy  
b. He felt awful  
c. He felt sad 
d. He felt angry  
e. He felt shy 
 




We were moving house and dad asked me to help him sort out all the 
boxes in the storeroom. I hadn't been in the storeroom for aged and 
wondered what we would find. One wall was line with shelves, stacked 
with boxes almost to the ceiling there were many other wrapped up objects 
of different shafts and size Dad open the boxes and rummaged through 
them. I moved over to a wooden box and was just about to lift the lid when 
it toppled over. Everything fell out into a heap. 
Be careful!' shouted dad, There may be something fragile in there 
Then I saw it! My heart began to pound and my knees began to shake. 
It was a rubber ring. It had belonged to my beloved dog. Tessie. She died 
two years ago. 
I was only four when we got Tessie. I chose her from among other 
puppies. She was my best friend. Although she had a basket in the kitchen 
she would creep up to my room at night and sleep in the bottom of the bed. 
If I was cold she would snuggle up next to me. 
Tessie could do anything. She could beg and sit and shake a paw. I 
taught her to fetch things. One Christmas I bought her a rubber ring I 
wrapped it up in shiny paper and place it under Christmas tree. She played 
with it everyday. Tessie would wait at the front door when she knew it was 
time for me to come home from school. She would howl the panting with 
the rubber ring in front of her If didn't play, she would howl and wouldn't 
stop until I did. In the weekend we would take the ring to ihe playground 
and play for hours and hours until neither of us could run anymore. 
Then one day Tessie feIl ill. She didn
‟
t wait for me by the front door 
anymore and she didn't want to play with the ring I tried to encourage her, 
"Come on, Tessie. Come and play. 
Seemed out of breath She couldn‟t walk very well and she wasn't 
eating properly. Mum and I took her to the vet. The vet shook her head and 
told us that Tessie was really sick 
There,nothing they can do for her, 'mum whispered to me. 
I went to the room where Tessie was waiting and said my goodbyes  I 
felt her warm fur for the last time on my face and then I ran out side and 
cried. . . . 
What's the matter, son?' asked Dad. He put an arm around my 
shoulder. We all miss her, 'said Dad sadly, 'She was a good dog, a really 
good dog. I nodded and put the ring hack in the box. 
 
11. What kind of the text is that ? 




e. news item 
 
12. What is the generic structure of the text? 
a. orientation > event > re-orientation 
b. orientation > evaluation > complication > resolution > re-orientation 
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c. goal > material > step 
d. newsworthy event > background event > source 
e. orientation > event > complication 
 
13. What is the form of the text? 
a. Diary 
b. personal recount 
c. letters 
d. factual recount 
e. imaginative recount 
 
14. What causes the boy have the flashback? 
a. he was moving house 
b. he found a rubber ring 
c. he found a dog 
d. he bought christmast tree 
e. he met a vet 
 
15. The statement here is true 
a. the writer was moving home 
b. the writer bought Tessie a rubber ring 
c. Tessie had an accident 
d. Tessie was the writer's best friend 
e. Tessie died two years ago 
 
I am so glad that today is over. So many things have gone wrong. For some 
reasons I didn‟t sleep a wink last night. I was very tired when Mum called me this 
morning. I fell asleep again until Mum called me again. That snooze made me 
late. 
 I did not have time for breakfast. I was starving as I ran to catch the school 
bus. I just missed it. Dad had to ride me to school. He was late for teaching at his 
school and he was furious with me. He scolded me for being late.  
I arrived at school on time. The teacher asked us to hand in our homework. 
My homework was not in my bag.  I had forgotten to put it in my bag the night 
before. I usually check my bag in the morning. I did not do this because I was late 
I had to do extra assignment as a punishment. 
 After Biology lesson, I did not tie my shoelace properly. I tripped over it. And 
fell down the stairs. I hurt my knee and had to have a bandage on it. What a 
terrible day! I hope that I have much better one tomorrow.  
 
16. What is the purpose of the text? 
a. To explain about something wrong                 
b. To inform about the writers activities                
c. To entertain the readers about the funny story 
d. To discus about how to overcome the problem 




17. The generic structure of the last paragraph is called ….. 
a.  reason                                                              d.   orientation                         
b.  re-orientation                                                   e.   complication 
c.  events 
 
18. What made everything went wrong? 
a.  He got up late in the morning                          d.   He got punishment from his 
teacher 
b.  His came to school on time                             e.   His father was late to ride him 
c.   His bag was left at home 
 
19. Which of the following statement is NOT TRUE according to the text? 
a.  The writer didn‟t sleep a wink at that night    d.   He fell down the stairs 
b.  He didn‟t hand in his homework                     e.   His father rode him to 
school 





Albert Einstein was born in 1879 in Germany. He graduated from the University 
of Zurich in Switzerland in 1905. In 1905 he also did some of his famous work in 
Physics. In 1919 he won the Noble Prize for Physics. Between 1919 and 1933 he 
lived in Germany and traveled a lot to talk to other scientists. Then, in 1933 he 
had to leave Germany because of Hitler and the Nazy Party. He moved to United 
States from 1933 until his death. He lived in Princetown, New Jersey. He died on 
18
th
 April 1955. 
20. What is the topic of the text? 
a. The achievement of Albert Einstein                          d.   Albert Einstein‟s home 
town 
b. The life of Albert Einstein                                         e.   Albert Einstein‟s study 
c.  Albert Einstein‟s childhood 
 
21. When did Albert Einstein win the Noble Prize? 
a.  In 1905                                   c.   in 1933                                        e.   in 1955 
b.  In 1919                                   d.   Between 1919 and 1933 
 
22.  Which of the following statements is TRUE according to the text? 
a. Albert Einstein was a Deutsch 
b. Albert Einstein won the Nobel Prizes for Chemistry 
c. Albert Einstein had done some famous work in Physics before 1905 
d. Albert Einstein had spent the rest of his life in America for 21 years 




23.  “In 1905 he also did some of his famous work in physics.” 
        What is the similar meaning of the underlined word? 
a. Familiar                                  c.   Well known                                   e.   Very 
good 
b. Excellent                                d.  Great            
 
                     
I think my first memories started when I was about three or perhaps four 
years old. I remember falling from a tree and breaking my arms. I think I was 
playing in the garden of the big, old house we lived in. It was in a suburb of 
London. I can remember starting school when I was five. 
There was a little boy called Thomas in the same class. He used to pull my 
hair when the teacher was not looking. One day I hit him on the head with a book 
and he began to cry. The teacher was very angry with me. I remember him saying, 
“Little girls don‟t do things like that.” But since then Thomas never pulled my 
hair again. 
 
24. The writer started studying in his school when she was …… years old. 
a.  3                                                          c.   4                                                       e. 
  7               b.  5                                                     d.   6 
 
25. Thomas never pulled the writer‟s hair again because …… 
a.  He was afraid of the writer                                    d.   The teacher was angry 
with the writer 
b.  The writer was bigger than he was                    e.   He moved to another school 













RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
Sekolah   :  SMAN 5 Bengkulu Selatan 
Tema/Mapel :  Tourism Object/ Bahasa Inggris 
Kelas/Semester :  X/1 
Waktu    : 2 × 45 menit 
 
 
I. Kompetensi Inti 
1. Menanggapi dan mengamalkan ajaran agama yang dianutnya 
2. Menghargai perilaku (jujur, disiplin, tanggung jawab, peduli, 
santun, rasa ingin tahu, percaya diri, toleran, motivasi internal, pola 
hidup sehat, dan ramah lingkungan) dalam berinteraksi secara 
efektif dengan lingkungan sosial dan alam dalam jangkauan 
pergaulan dan keberadaannya 
3. Memahami pengetahuan (faktual, konseptual, dan prosedural) 
dalam ilmu pengetahuan, teknologi, seni, budaya, dan humaniora 
dengan wawasan keagamaan, kebangsaan, kenegaraan, dan 
peradaban terkait fenomena dan kejadian yang tampak mata 
4. Mencoba, mengolah dan menyaji berbagai hal dalam ranah konkret 
(menggunakan, mengurai, merangkai, memodifikasi, dan 
membuat) dan ranah abstrak (menulis, membaca, menghitung, 
menggambar dan mengarang) sesuai dengan yang dipelajari di 
sekolah dan dari berbagai sumber lain yang sama dalam sudut 
pandang/teori 
  
II. Kompetensi Dasar 
1.1 Mensyukuri kesempatan dapat mempelajari bahasa Inggris 
sebagai bahasa pengantar komunikasi internasional.  
2.3   Menghargai perilaku tanggung jawab, peduli, kerjasama dan 
cinta damai, dalam melaksanakan komunikasi fungsional 
3.5  Memahami fungsi sosial, struktur teks, dan unsur kebahasaan dari 
teks lisan dan tulis untuk menyebut nama dan jumlah binatang, 
benda, dan bangunan publik yang dekat dengan kehidupan peserta 
didik sehari hari 
4.5   Menyusun teks lisan dan tulis untuk menyebutkan nama 
binatang, benda, dan bangunan publik yang dekat dengan 
kehidupan peserta didik sehari hari, dan unsurkebahasaan yang 




mensyukuri anugerah Tuhan akan keberadaan bahasa Inggris 




melakukan sikap yang bertanggung jawab, peduli, kerjasama dan 
cinta damai, dalam melaksanakan komunikasi fungsional secara 
konsisten  
3. Pengetahuan 
memahami fungsi sosial, struktur teks, dan unsur kebahasaan dari 
teks lisan dan tulis untuk menyebut nama bangunan publik yang 
dekat dengan kehidupan peserta didik sehari-hari 
4. Ketrampilan 
menyusun teks lisan dan tulis untuk menyebutkan nama binatang, 
benda, dan bangunan publik yang dekat dengan kehidupan peserta 







Setelah proses pembelajaran peserta didik mensyukuri kesempatan 
dapat mempelajari bahasa Inggris sebagai bahasa Internasional 
secara konsisten 
2. Sosial 
Setelah mengamati dan mendiskusikan teks lisan dan tulis tentang 
deskripsi tempat, peserta didik berperilaku tanggung jawab, peduli, 
kerjasama dan cinta damai, dalam melaksanakan komunikasi 
fungsional secara konsisten 
3. Pengetahuan 
Setelah mengamati dan mendiskusikan teks lisan dan tulis tentang 
deskripsi tempat, peserta didik dapat menjelaskan fungsi sosial, 
struktur teks dan unsur kebahasaan secara tepat. 
4. Ketrampilan 
Setelah memahami dan mendiskusikan teks interpersonal lisan dan 
tulis, peserta didik dapat menyusun teks lisan dan tulis untuk 
menyebutkan nama bangunan publik yang dekat dengan kehidupan 
peserta sehari-hari, dengan unsur kebahasaan yang benar dan 
sesuai konteks secarabaik 
 
V. Materi Pembelajaran 
Teks lisan dan tulis tentang mendeskripsikan tempat 
1. Fungsi sosial 
a. Mengenalkan 
b. Mengidentifikasi  
2. Struktur teks  
a. Tempat yang digambarkan 
b. Ciri ciri apa saja yang ada di tempat itu 
3. Unsur kebahasaan 
a. Nama bangunan umum 
b. Kata tanya  
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c. Penyebutan kata benda singular dengan „a‟ dan „the‟ dan plural 
(-s) 
d. Kata ganti  
e. Ungkapan There is/are ....., Are there .....? 
 
VI. Sumber/Media Pembelajaran 
1. Sumber  :   
Buku paket siswa  diterbitkan oleh Kementrian Pendidikan dan 
Kebudayaan 
http://tx.english-ch.com/teacher/jocelyn/others/ 
2. Media Pembelajaran : Audio/Video, White Board, Board marker 
 
VII. Metode Pembelajaran 
1. Pendekatan  :   scientific approach 
2. Metode : Project-based Learning 
3. Teknik : ceramah, diskusi, tanya jawab, pemberian tugas 
 
VIII. Langkah Pembelajaran 
FASE KEGIATAN PEMBELAJARAN WAKTU 
Pendahuluan a. Peserta didik merespon salam dan pertanyaan dan guru dengan 
kondisi dan pembelajaran sebelumnya. 
b. Peserta didik menerima informasi tentang keterkaitan 
pembelajaran sebelumnya dengan pembelajaran yang akan 
dilaksanakan. 
 
c. Peserta didik menerima informasi kompetensi, materi, tujuan, 





 Peserta didik melihat tayangan tentang suasana 
mengunjungi gedung film, sesuai dengan situasi di buku 
siswa halaman 122 
 Dengan bimbingan guru, peserta didik berdiskusi apakah 
ciri ciri gedung film di tayangan itu sesuai dengan ciri-ciri 
gedung film yang pernah mereka kunjungi  
b. Menanya 
Guru mengarahkan peserta didik untuk bertanya mengenai 
materi atau bahan ajar tentang fungsi sosial, ungkapan yang 
terkait dengan materi, dan unsur kebahasaan 
c. Menalar 
 Peserta didik secara berkelompok mengidentifikasi nama-
nama tempat umum berdasar gambar yang diberikan guru 
 Dengan bimbingan guru peserta didik mendiskusikan ciri-
ciri tempat umum yang ada di gambar dengan bantuan 
preposisi semacam near, next to, in front of dan behind 
d. Mencoba 
















berisikan tempat tempat umum dengan bantuan platform 
yang diberi oleh guru 
e. Mengkomunikasikan 
 Peserta didik mempresentasikan secara singkat peta kota 
yang telah mereka buat secara lisan 
 Peserta didik memperoleh balikan dari guru dan teman 






Penutup  a. Peserta didik bersama guru menyimpulkan pembelajaran. 
b. Peserta didik melakukan refleksi terhadap kegiatan yang sudah 
dilakukan 
c. Peserta didik menjawab pertanyaan yang  diberikan oleh guru 
5 menit 
 
IX. Penilaian (Instrumen penilaian terlampir) 
1. Penilaian sikap 
2. Penilaian pengetahuan 
3. Penilaian ketrampilan 
 
 Bengkulu,   
Oktober 2016 
  




























































sosial, struktur teks, 
dan unsur 
kebahasaan dari teks 
lisan dan tulis untuk 
menyebut nama 
bangunan publik 
yang dekat dengan 
kehidupan peserta 
didik sehari-hari 
Unjuk kerja Lisan dan tulis 1. Mention the public places 
that you can see from the 
picture above 
2. Decide wether the 
following sentence is true 
or false 
a. The museum is next to the 
supermarket 
b. The hotel is near the river 
c. The cinema is next to the 
library 
d. The supermarket is in front 
of the museum 































Presentasi  Choose the pictures 
given to create a map of 
our town. Stick the 
pictures that you choose 
on the board paper 
which has been 
prepared by your 
teacher. After all the 
groups have finished it, 
each group give 
presentation in front of 
the class 
 
LAMPIRAN   : Rubrik Penilaian dari Segi Sikap (attitude)  
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a. Rasa hormat (respect)  
5 = Tidak pernah menunjukkan sikap tidak hormat  
4 = Pernah menunjukkan sikap tidak hormat  
3 = Beberapa kali menunjukkan sikap tidak hormat  
2 = Sering menunjukkan sikap tidak hormat  
1 = Sangat sering menunjukkan tidak hormat  
b. Jujur (honest)  
5 = Tidak pernah menunjukkan sikap tidak jujur  
4 = Pernah menunjukkan sikap tidak jujur  
3 = Beberapa kali menunjukkan sikap tidak jujur  
2 = Sering menunjukkan sikap tidak jujur  
1 = Sangat sering menunjukkan sikap tidak jujur  
c. Peduli (care)  
5 = Tidak pernah menunjukkan sikap tidak peduli  
4 = Pernah menunjukkan sikap tidak peduli  
3 = Beberapa kali menunjukkan sikap tidak peduli  
2 = Sering menunjukkan sikap tidak peduli  
1 = Sangat sering menunjukkan sikap tidak peduli  
d. Berani (brave)  
5 = Tidak pernah menunjukkan sikap tidak berani  
4 = Pernah menunjukkan sikap tidak berani  
3 = Beberapa kali menunjukkan sikap tidak berani  
2 = Sering menunjukkan sikap tidak berani  
1 = Sangat sering menunjukkan sikap tiodak berani  
e. Percaya diri (confidence)  
5 = Tidak pernah menunjukkan sikap tidak percaya diri  
4 = Pernah menunjukkan sikap tidak percaya diri  
3 = Beberapa kali menunjukkan sikap tidak percaya diri  
2 = Sering menunjukkan sikap tidak percaya diri  
1 = Sangat sering menunjukkan sikap tidak percaya diri 
f. Berkomunikasi baik (communicative)  
5 = Tidak pernah menunjukkan sikap tidak komunikatif  
4 = Pernah menunjukkan sikap tidak komunikatif  
3 = Beberapa kali menunjukkan sikap tidak komunikatif  
4 = Sering menunjukkan sikap tidak komunikatif  
5 = Sangat sering menunjukkan sikap tidak komunikatif  
g. Peduli sosial (social awareness)  
5 = Tidak pernah menunjukkan sikap tidak peduli sosial  
4 = Pernah menunjukkan sikap tidak peduli sosial  
3 = Beberapa kali menunjukkan sikap tidak peduli sosial  
2 = Sering menunjukkan sikap tidak peduli sosial  
1 = Sangat sering menunjukkan sikap tidak peduli sosial  
h. Ingin tahu (curiosity)  
5 = Tidak pernah menunjukkan sikap tidak ingin tahu  
4 = Pernah menunjukkan sikap tidak ingin tahu  
3 = Beberapa kali menunjukkan sikap tidak ingin tahu  
2 = Sering menunjukkan sikap tidak ingin tahui  
1 = Sangat sering menunjukkan sikap tidak ingin tahu 
95 
 
Rubrik Penilaian dari Aspek Pengetahuan (knowledge)  
a. Kosa kata (vocabulary)  
5 = Hampir sempurna  
4 = Ada kesalahan tapi tidak mengganggu makna  
3 = Ada kesalahan dan mengganggu makna  
2 = Banyak kesalahan dan menganggu makna  
1 = Terlalu banyak kesalahan sehinngga sulit dipahami.  
 
b. Kelancaran (fluency)  
5 = Sangat lancar  
4 = Lancar  
3 = Cukup lancar  
2 = Kurang lancar  
1 = Tidak lancar  
c. Ketelitian (accuracy)  
5 = Sangat teliti  
4 = Teliti  
3 = Cukup teliti  
2 = Kurang teliti  
1 = Tidak teliti  
d. Pengucapan (pronunciation)  
5 = Hampir sempurna  
4 = Ada kesalahan tapi tidak mengganggu makna  
3 = Ada beberapa kesalahan dan mengganggu makna  
2 = Banyak kesalahan dan mengganggu makna  
1 = Terlalu banyak kesalahan sehingga sulit untuk dipahami  
e. Intonasi (intonation)  
5 = Hampir sempurna  
4 = Ada beberapa kesalahan tapi tidak mengganggu makna  
3 = Ada beberapa kesalahan dan mengganggu makna  
2 = Banyak kesalahan dan mengganggu makna  
1 = Terlalu banyak kesalahan sehingga sulit dipahami  
f. Pemahaman (understanding)  
5 = Sangat memahami  
4 = Memahami  
3 = Cukup memahami  
2 = Kurang memahami  
1 = Tidak memahami  
g. Pilihan kata (diction)  
5 = Sangat variatif dan tepat  
4 = Variatif dan tepat  
3 = Cukup variatif dan tepat  
2 = Kurang variatif dan tepat  
1 = Tidak variatif dan tepat 
























































Lampiran 1 : Format Penilaian Individu 
 
Nama Kegiatan  : .....................................  
Tanggal Pelaksanaan  : ..................................... 
Nama    : ..................................... 
NIS    : ..................................... 
 
No Aspek yang Dinilai Nilai 
Sikap (attitude) 
1 Ingin tahu  
2 Percaya diri  
3 Jujur  
   
Perilaku (action) 
1 Kerja sama  
2 Melakukan tindak komunikasi yang tepat  
   
Pengetahuan (knowledge)  
1 Pengucapan  
2 Kelancaran  
3 Intonasi  














1st  2nd 3rd 1st 2nd 3rd 
1 2 2 2 2,00 3 3 3 3,00 2,50 
2 3 2 2 2,33 2 3 2 2,33 2,33 
3 2 2 2 2,00 2 3 3 2,67 2,33 
4 2 3 2 2,33 3 2 2 2,33 2,33 
5 2 2 3 2,33 2 2 2 2,00 2,17 
6 2 3 3 2,67 3 2 2 2,33 2,50 
7 3 2 2 2,33 3 2 3 2,67 2,50 
8 2 3 2 2,33 2 2 2 2,00 2,17 
9 2 3 2 2,33 2 2 2 2,00 2,17 
10 2 2 2 2,00 2 2 2 2,00 2,00 
11 2 2 2 2,00 3 2 3 2,67 2,33 
12 2 3 3 2,67 2 3 3 2,67 2,67 




3,41 – 4,00 = Very Good 
2,81 – 3,40 = Good 
2,21 – 2,80 = Moderate 
1,61 – 2,20 = Poor 












1st  2nd 3rd 1st 2nd 3rd 
1 2 2 3 2,33 3 2 3 2,67 2,50 
2 2 2 2 2,00 3 2 2 2,33 2,17 
3 2 3 2 2,33 2 2 3 2,33 2,33 
4 3 2 2 2,33 2 3 3 2,67 2,50 
5 3 2 2 2,33 3 3 2 2,67 2,50 
6 2 3 2 2,33 2 2 3 2,33 2,33 
7 2 2 3 2,33 2 3 2 2,33 2,33 
8 3 2 2 2,33 2 3 2 2,33 2,33 
9 2 2 2 2,00 2 2 2 2,00 2,00 
10 2 3 2 2,33 2 3 2 2,33 2,33 




3,41 – 4,00 = Very Good 
2,81 – 3,40 = Good 
2,21 – 2,80 = Moderate 
1,61 – 2,20 = Poor 













1st  2nd 3rd 1st 2nd 3rd 
1 3 3 3 3,00 3 3 3 3,00 3,00 
2 3 3 3 3,00 3 3 4 3,33 3,17 
3 3 3 3 3,00 4 3 3 3,33 3,17 
4 2 3 3 2,67 3 2 3 2,67 2,67 
5 3 3 4 3,33 3 3 4 3,33 3,33 
6 3 3 4 3,33 3 4 3 3,33 3,33 
7 3 3 3 3,00 3 3 3 3,00 3,00 
8 3 3 3 3,00 2 3 3 2,67 2,83 
9 2 4 3 3,00 2 4 3 3,00 3,00 
10 3 3 3 3,00 3 3 4 3,33 3,17 
11 3 3 3 3,00 3 3 3 3,00 3,00 
12 3 3 3 3,00 3 3 4 3,33 3,17 




3,41 – 4,00 = Very Good 
2,81 – 3,40 = Good 
2,21 – 2,80 = Moderate 
1,61 – 2,20 = Poor 












1st  2nd 3rd 1st 2nd 3rd 
1 3 3 3 3,00 3 3 3 3,00 3,00 
2 3 3 3 3,00 3 3 3 3,00 3,00 
3 3 3 3 3,00 3 3 3 3,00 3,00 
4 3 4 3 3,33 3 3 3 3,00 3,17 
5 3 3 3 3,00 3 3 3 3,00 3,00 
6 3 4 3 3,33 3 3 3 3,00 3,17 
7 3 3 3 3,00 3 3 4 3,33 3,17 
8 3 3 3 3,00 3 3 4 3,33 3,17 
9 3 3 3 3,00 3 3 3 3,00 3,00 
10 3 3 3 3,00 3 3 3 3,00 3,00 




3,41 – 4,00 = Very Good 
2,81 – 3,40 = Good 
2,21 – 2,80 = Moderate 
1,61 – 2,20 = Poor 
1,00 – 1,60 = Very Poor 
 
 
 
 
